A Multi-level View of Language and Philippine Linguistics: Rules vs. Relations
R. David Zorc

Abstract: This is a student- and teacher-friendly approach to language analysis and a theoretical point-of-view I have been developing over the years. I feel that any theory must account for seven levels within language: phonological, morphological, syntactic (grammatical), lexical, semantic, pragmatic, and cultural. When one is dealing within a single level, rules are appropriate in linguistic analysis, but very often the levels interact, and this results in relations. A linguistic theory that deals strictly in rules will not account for the inter-level relations pervasive in all languages. The "Old School" recognized the morphophoneme (the interaction of morphology and phonology), but there are examples of intermixture of all levels, even cultural-phonological (the bilabilal click or "kiss" sound considered so rude, yet expressing an unmistakable message!). This latter could be called an ethnophone.
= = = VERSION 1

1. OVERVIEW OF LANGUAGE SYSTEMS ACCORDING TO ZORC.


Through time, I have noted that there are some paradoxes in linguistics and language study. The first can be noted between a linguist (who strives for abstractions, logic, scientific-systemization, elegance), and a speaker or language-learner (who strives for understanding, communication, rapport). Linguists often have the frustrating job of looking for logic that may not always be there: true duality of patterning! But the second is more significant and disappointing: many linguists, who profess to deal with some aspect of language, often fail to writer in a manner that will communicate with language students, who, of all potential readers or users, are most in need of understanding what they are writing about. The excessive use of jargon and the proselytizing of a given linguistic theory become unsurmountable obstacles for the vast majority of language learners. In well-researched and well-known languages there is no harm done, but in the arena of less commonly taught languagages with precious few if any resources, the consequences are no less than tragic.


As a personal and relevant example, in 1998 I was learning Xhosa in order to produce a Xhosa Newspaper Reader. I was wearing the hat of a learner, rather than one of a linguist. In looking for references, I had assumed that a 417 page Xhosa Syntax (Du Plessis & Visser, 1992) would serve me better than a 60 page manual (Einhorn & Siyengo, 1990). Alas, the syntax turned out to be a transformational grammar of the language – while replete with diagrams for specific sentence constructions, it did not contain a single table of noun classes, agreement forms, pronouns, deictics, or verb inflections. One must read through the entire tome to come to grips with the overall language structure, drawing one's own tables (and conclusions) along the way. Meanwhile, the brief manual was replete with tables of noun classes, agreement forms, adjectives, verb conjugations, relative constructions, etc., and it presents in a readily-accessible graphic form exactly what I need to know.


I propose that we linguists should be dealing with and describing seven systems (or levels of abstraction) for any given language (see Table 1). These form the basic machinery of human speech and include:

1. PHONOLOGICAL - the sound system which contains the various sounds used to build up words. Anyone who has learned a different language knows how difficult this can be. People who do not master the sound system often speak with a heavy accent. Regional variations within a language represent dialects that almost always have a different pronunciation characterizing that locale.

2. MORPHOLOGICAL - the system involved with word building.

3. SYNTACTIC - the grammatical system that determines the order and shape of words in any given sentence.

4. LEXICAL - the word system, specific for each language community, where forms are made to conform with the daily needs of the speakers.

5. SEMANTIC - the meaning system, where words and expressions get both their basic meaning and special overtones.

6. PRAGMATIC - the discourse system, where appropriate words and patterns are selected for the specific situation at hand. Pronouns, both personal and demonstrative, which were traditionally taught as part of the grammar, are always discourse sensitive and governed by language-specific pragmatics.

7. ETHNOLOGICAL - the cultural or sociological system within which language fits.


Each of these systems are both independent and interdependent. The independence of some has been well attested in linguistic studies that have dealt with, say, just the phonology of a language, its morphology and syntax, or its lexicon (i.e., a dictionary). The other levels have also received attention, to varying degrees, in the literature, such as the burgeoning field of pragmatics. Meanwhile, ethnological phenomena have been limited to specialties such as sociolinguistics, anthropology, or psycholinguistics.


Their interdependece, however, has not received a great deal of attention, and it is here that I have recognized phenomena that have "slipped through the cracks" of one linguistic theory or another. True, when elements at the morphological and phonological levels intercept, there is the concept of MORPHOPHONEME. Within semantics, there has been discussion of the denotation (actual meaning) and connotation (implications) of words, but I would propose that what is happening in the case of a word like 'piss' is that besides its semantic characteristic (urine) it carries a culturally-imposed overtone of {rude}, i.e., its full explanation is ETHNOSEMANTIC. There is no linguistic study or textbook (to my knowledge) that has treated the three click sounds of English (bilabial, alveolar, and domal), probably because they are consonantal phones that do not combine with vowels. Nevertheless, at the ethnolinguistic level, we can and do express sympathy or irritation with an alveolar click (spelled 'tsk'), cowboys urge horses on with the domal click, and rude standers-by express appreciation of a woman's beauty with the bilabial click (kiss). I call these ETHNOPHONES, because they are sounds triggered by and in response to a specific cultural situation.


Sometimes a given phenomenon is located within a single system, such as the {causative} pa- in Philippine and other Austronesian languages, -is- in Bantu languages, -i in Somali, -ts'nel in Armenian. Such languages have a single morphological causative construction. Sometimes, it may be spread across a single system, as in Oromo, where a series of lexically- suffixes determined are involved (-s-, -eess-, -is-, -sis-, -siis-). But it can also be spread across several systems, and therefore be less readily apparent, as the case is in English where {causative} can be

 MORPHOLOGICAL (the prefix en- as in enlarge or the suffix -en as in sweeten),

 THEMATIC (as with boil, cool, run which constitute intransitive-transitive pairs),

 LEXICAL (die vs. kill),

 SYNTACTIC (using an auxiliary like cause someone to verb), or

 PRAGMATIC (where let implies willingness on the part of the caused actor / unwillingness on the part of the causer, while make implies willingness on the part of the causer / unwillingness on the part of the caused actor).

If one proposes that {causative} is an element of universal grammar, then it is MORPHOLOGICAL in languages like Aklanon, Tagalog, Somali, Sotho, Xhosa, and Oromo, but POLYSYSTEMIC in English.


There are also instances where a grammatical element is EXTRASYSTEMIC. That is, while there may be a full paradigm of forms which may be considered regular, there can be one or a few elements that are not part of this system. They are usually IRREGULAR, SECONDARY, and DEFECTIVE, i.e., they do not inflect according to the canons of the primary system. This is where Aklanon tag- fits into the scheme of things, it is not part of the Inakeanon standard verbal inflectional system (see Table 2 below).
ADDS to the above= = = VERSION 2


Before and after these systems are the drivers that trigger and result in the speech act. There is (for lack of better terms other than those offered by behavioral psychology):

8. STIMULUS, be it verbal, phenomenological, cultural, or whatever, which represents a interpersonal or interactive dimension of speech, and

9. RESPONSE, be it verbal, kinesic (body language), etc., which represents the personal or idiolectal dimension of speech.


Their interdependece, however, has not received a great deal of attention, and it is here that I have recognized phenomena that have "slipped through the cracks" of one linguistic theory or another. True, when elements at the morphological and phonological levels intercept, there is the concept of morphophoneme. Within semantics, there has been discussion of the denotation (actual meaning) and connotation (implications) of words, but I would propose that what is happening in the case of a word like 'piss' is that besides its semantic characteristic (urine) it carries a culturally-imposed overtone of {rude}, i.e., its full explanation is ethnosemantic. There is no linguistic study or textbook (to my knowledge) that has treated the three click sounds of English (bilabial, alveolar, and domal), probably because they are consonantal phones that do not combine with vowels. Nevertheless, at the ethnolinguistic level, we can and do express sympathy or irritation with an alveolar click (spelled 'tsk'), cowboys urge horses on with the domal click, and rude standers-by express appreciation of a woman's beauty with the bilabial click (kiss). I call these ethnophonemes, because they are sounds triggered by and in response to a specific cultural situation.


Sometimes a given phenomenon is located within a single system, such as the {causative} pa- in Philippine and other Austronesian languages, -is- in Bantu languages, -i in Somali, -ts'nel in Armenian. Such languages have a single morphological causative construction. Sometimes, it may be spread across a single system, as in Oromo, where a series of lexically-determined suffixes (-s-, -eess-, -is-, -sis-, -siis-) are involved. But it can also be spread across several systems, and therefore be less readily apparent, as the case is in English where {causative} can be morphological (en- as in enlarge or -en as in sweeten), thematic (as with boil, cool, run which constitute intransitive-transitive pairs), lexical (die vs. kill), syntactic (using an auxiliary like cause someone to verb), or pragmatic (where let implies willingness on the part of the caused actor / unwillingness on the part of the causer, while make implies willingness on the part of the causer / unwillingness on the part of the caused actor). If one proposes that {causative} is an element of universal grammar, then it is part of the morphology of languages like Aklanon, Tagalog, Somali, Sotho, Xhosa, and Oromo, but polysystemic in English.


Through time, I have noted that there are some paradoxes in linguistics. The first can be noted between a linguist (who strives for abstractions, logic, scientific-systemization, elegance), and a speaker or language-learner (who strives for understanding, communication, rapport). Linguists have the frustrating job of looking for logic that may not always be there: true duality of patterning! But the second is more significant and disappointing: many linguists, who profess to deal with some aspect of language, often fail to communicate with students, who, of all potential readers or users, are most in need of understanding what they are writing about. The excessive use of jargon and the proselytizing of a given linguistic theory become unsurmountable obstacles for the vast majority of language learners.


As a personal and relevant example, I am in the process of learning Xhosa in order to produce a Xhosa Newspaper Reader. Hence, I am wearing the hat of a learner, rather than one of a linguist. I had assumed that a 417 page Xhosa Syntax (Du Plessis & Visser, 1992) would serve me better than a 60 page manual (Einhorn & Siyengo, 1990). Alas, the syntax turned out to be a transformational grammar of the language – while replete with diagrams for specific sentence constructions, it does not contain a single table of noun classes, agreement forms, pronouns, deictics, or verb inflections. One must read through the entire tome to come to grips with the overall language structure, drawing one's own tables (and conclusions) along the way.  Meanwhile, the brief manual was replete with tables of noun classes, agreement forms, adjectives, verb conjugations, relative constructions, etc., and it presents in a readily-accessible graphic form exactly what I need to know.


On the practical side, awareness of the language levels outlined above can help with course development. Designers often go about building up a speaking competence by starting out with sound drills (concentrating on the more difficult sounds for English speakers) and attempting to present awareness of cultural niceties by the end of the period of study. Of course, a lot of mixing of these levels can (and should) take place within the curriculum, so that grammar and vocabulary development occur on a lesson-by-lesson basis. Nevertheless, it is good to be aware of all of these, so that they can be covered overall.


AIM / HOPE
PROBLEM STUDENTS ENCOUNTER

1.
ACCENTLESS SPEECH
Heavy accent (usual if student is older than 14)

2.
WORD DERIVATION
Mixing of parts of speech

3.
CORRECT GRAMMAR
Errors with irregular forms; improper word order

4.
COMPLETE VOCABULARY
Circumlocution if word not known

5.
APPROPRIATE USE
Translations from mother-tongue

6.
CORRECT FLOW
Mixing speech levels; halting

7.
CULTURAL AWARENESS
Unintended offenses


I realize that 'grammar study' is not for everyone, and there are students who learn best by rote. But my early goal in attacking a new language is to learn as much as possible about the grammar (morphology and syntax) first. There are two reasons for this:


1. The grammar is usually a closed system, which means that there are a finite number of forms (affixes, pronouns, particles, markers, classifiers, etc.) to master. Languages, of course, differ widely, but most grammatical systems have (well) under a thousand members; in contrast, the basic vocabulary of any language (required to understand either daily or job-specific communications) could range from four to eight thousand words.


2. Grammar forms the structure on which the edifice of language is built. Once it is mastered, vocabulary can be learned as required for the communication needs at hand.


These statements should not be interpreted to imply that such mastery is 'easy' -- even if it is limited. Truly mastering the grammar is a difficult process that can take a great deal of time beyond memorizing morphemes and patterns. For example, the Armenian grammatical system has around 700 items: 321 affixes (which form or inflect nouns, verbs, adjectives, adverbs, etc.), just under 200 pronoun forms, 27 number-formatives, and 100 basic conjunctions and discourse particles. Nevertheless, because of its structures which are analogous to other Indo-European languages, the average American student can control the grammar within six months. In contrast, the Tagalog system has under 350 items (the most complex of which are the 168 verb focus affixes); active mastery takes the average student over one year of study and practice.


Based upon what was said above about the drivers of stimulus and response, mastery is of two kinds, depending on the needs of the student. The first involves a passive command of the language, i.e., the ability to understand written texts or work through them with the aid of a dictionary. Depending on the language, this can be gained in as little as four months and rarely over a year (in the case of Roman script languages). The requirement of having to learn (memorize) vocabulary is somewhat minimized. The second involves an active command of the language, i.e., the ability to speak or write it in its proper idiom. This involves much more intensive study and practice, and can take from double to triple the time than acquiring a passive command. One must build up an ample stock of basic or technical vocabulary (from four to ten thousand words). Extra-linguistic problems like having to learn a new script or cope with complex cultural protocols (e.g., speech levels in Japanese or Javanese) place additional burdens on the learning process.

Table 1. LANGUAGE SYSTEMS OR LEVELS.

	SIMPLE TERM
	STUDY
	ABSTRACTION
	EXAMPLE

	sound
	phonology
	phone
	/p/

	word building
	morphology
	morpheme
	re-, un-, -ed

	grammar
	syntax
	grammon, part of speech
	noun, verb, word order

	lexicon
	lexicography
	lexeme, word
	"gander"

	meaning
	semantics
	sememe
	{male + goose}

	discourse
	pragmatics
	texteme
	he did ( = John ate)

	culture
	ethnology
	ethneme
	body language; rude vs. polite; speech levels


Note: There can be a mixture of levels, e.g.,

sound-gram PHONOTACTICS = the combination rules (grammar) of sounds, such as allowed clusters within a given language.

sound-morph MORPHOPHONEME - wives = wayFS, different from fifes and hives

sound-prag "PRAGMOPHONE" - discourse agreement forms, uh-huh
sound-cult ETHNOPHONEME - the click sounds of English (e.g., tsk to express disapproval; a kiss (or bilabial click) to signify love or a reaction to beauty).

gram-sem GRAMOSEMEME - subcategorizational labels (cf: Langendoen) {liquid object} 'Drink your ice cream!'

gram-prag - pronouns which stand for nouns but are totally context sensitive, and often do not behave as nouns.

meaning-cult ETHNOSEMEME - the vulgar connotation of some words disallows their use in polite society or mixed company, yet scientific synonyms are acceptable.

Table 2. AKLANON VERB CONJUGATION


PAST
PROGRES.
CONTIN.
FUTURE
COMMAND

ACTIVE

  PUNCTUAL
-um-
[none]
-um-
ma-
#- (zero)

  DURATIVE
nag-
naga-
mag-
maga-
pag-

  DISTRIBUTIVE
naN-
nagapaN-
maN-
magapaN-
magpaN-

  POTENTIAL
naka-
naka-
maka-
maka-
[none]

DIRECT PASSIVE

  PUNCTUAL
-in-
[none]
-un
-un
-a

  DURATIVE
gin-
gina-
pag--un
paga--un
pag--a

  DISTRIBUTIVE
ginpaN-
ginapaN-
paN--un
paN--un

  POTENTIAL
na-
na-
ma-
ma-
[none]

INSTRUMENTAL

  PUNCTUAL
-in-
[none]
i-
i-
-án

  DURATIVE
gin-
gina-
ig-
iga-
i(pag)-

  DISTRIBUTIVE
ginpaN-
ginapaN-
ipaN-
ipaN-
ipaN-

  POTENTIAL
nai-
nai-
mai-
mai-
[none]

   (alternate)
kina-
kina-
ika-
ika-
[none]

LOCAL PASSIVE

  PUNCTUAL
-in--an
[none]
-an
-an
-i

  DURATIVE
gin--an
gina--an
pag--an
paga--an
pag--i

  DISTRIBUTIVE
ginpaN--an
ginapaN--an
paN--an
paN--an
paN--i

  POTENTIAL
na--an
na--an
ma--an
ma--an
[none]

REFERENCES

Belchez, Chito A. & Pamela Johnstone-Moguet. 1992. Bikol Newspaper Reader, with a Grammatical Introduction by R. David Zorc. Kensington: Dunwoody Press.

Davidson, Alma M. & Leonardo Aquino Pineda. 1992. Kapampangan Reader, with a Grammatical Introduction by R. David Zorc.  Kensington: Dunwoody Press.

Du Plessis and M. W. Visser. 1992. Xhosa Syntax. Pretoria: Via Afrika.

Einhorn, E, and L. Siyengo. 1990. Xhosa: a Concise Manual. Capetown: College of Careers (Pty.) Ltd.

Mintz, Malcolm W. 1994. A Student's Grammar of Malay and Indonesian. Singapore: EPB Publishers.

Moguet, Pamela Johnstone- and R. David Zorc. 1988. Ilokano Newspaper Reader.  Kensington: Dunwoody Press.

Sarra, Annabelle M. and R. David Zorc. 1990. Tagalog Newspaper Reader.  Kensington: Dunwoody Press.

Sunio, Delicia and R. David Zorc. 1992. Hiligaynon Reader. Kensington: Dunwoody Press.

Tucho, Yigazu, R. David Zorc and Eleanor Barna. 1996. Oromo Newspaper Reader, Grammar Sketch, and Lexicon.  Kensington: Dunwoody Press.

Zorc, R. David and Beato de la Cruz. 1968. A Study of the Aklanon Dialect, Volume 1. Grammar. Kalibo: Aklan Printing Center.

--, Vicente Salas, et al. 1969. A Study of the Aklanon Dialect, Volume 2. Aklanon-English Dictionary. Kalibo: Aklan Printing Center.

--. 1972. "The Western subgroup of Bisayan," Oceanic Linguistics 11.2:110-139.

--. 1977. The Bisayan Dialects of the Philippines: Subgrouping and Reconstruction. Pacific Linguistics C.44. Canberra: The Australian National University.

--. 1987. Cebuano Newspaper Reader.  Kensington: Dunwoody Press.

-- and Abdullahi Issa. 1990. Somali Textbook.  Kensington: Dunwoody Press.

-- and Louisa Baghdasarian. 1995. Armenian (Eastern) Newspaper Reader and Grammar.  Kensington: Dunwoody Press.

-- and Paul Mokabe. 1998. Sotho Newspaper Reader, Grammar Sketch, and Lexicon.  Kensington: Dunwoody Press.  Kensington: Dunwoody Press.

