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When we begin teaching the & .A‘L. un1t in Creative Friting, we usually
tell the anecdote about a famous American poet who was invited to speak (at
the cost of 255,000 dollars) at one of America's:IVy League universities. He
was asked to speak on "How to Write a Poem'--a subject; we assume, not of his
own choosinge - He mounted the podium, asked the. audience who would 1like to-
wrlte poetry, and reeeived an almost:total show of handss -He suggested that
eaeh of  them write 'a poem, and having aechieved: a satisfactory versiony to send
it,tokhim., He then left the podium,xand probably felt-he had well-earned his
honorarium. F rey et v ‘ nx ' v e ) » ey

Don't WOLTY s I shall not 1eave you yets, But the anecdote has its merits
with regard to &ny ereative writinge«  Being creative, it comes from within the
individual, and there is very little that a teacher can truly "teach”. He or
she can offer examples for emulation, and discuss the do's and dont's of good
story writing, but the pupil either will write creatively or will not, : .
although everyone seems to have some spark that .can be igniteds, and hence the
unit is taught (in at least the loose sense of exposure to a given topic)-

N

~ .. We have heard arguments that one needs the spark of creatlve genlus in

order to ignite such fires in one's. students or pupils.’ We are not sire that
- this is the case--even though I have had to offer’ my shoulder to one or
another colleague in despair over hav1ng to teach in this area. The spark ~
need not lie in the teacher so much as in the subject matter: it is difficult
to be bored when one is genuinely excited. Hence, we would like to devidte
some time to motivational topics and techniques ‘that have proved usefules “But,
before doing so, it is crucial to stress the importance of creative writing
within the Engllsh ourriculum. S

1. IMPCRTANCE OF TEACHING CREATIVE WRITING

This conference is dedicated to “Varieties of English and Their e
Impllcations for Language Teaching in. Southeast Asia."” What we:have to say
is not, as some might assume, about Australian Aboriginal Engllsh (with which
we  are currently in contact) or Philippine English (with which we were formerly
“in’'contact ). Experience in Indonesia and Singapore have convinced us: that the
" phenomena of “speech atrophy' (the inability to use English outside of the
- ‘classroom) and "speech apathy’ (the unwillingness to use English outside of
the classroom) are with us wherever a native vernacular is strong and used as
the tool for everyday communicatione English lessons, whether readings,
exercises, or drills imprint basic vocabulary and grammar, and prepare the
pupil for a passive receptivity for the language (is.ee, understanding English),
but not for the desire or need to express oneself (i.e., speaking English).
English movies and media reinforce and expand one's passive abilities, but .only
the occasional tourist or new-found Priend offer both the oggortunltz and the
motivation to venture into actual speech--and this only if one's Oriental or
Aboriglnal shame’ (malu, hiy3, guipa) can be overcome. . e S

Creative’ wrltlng is one of the few avenues where one can and does -
express oneself in coherent and extended (if not extensive) texts. Although
actual speech would be preferable, creative writing has the added advantage
in Asia and Australia of av01ding the shame problem-~-one quietly works within



the limits of one's competence, unconcerned over the ridicule. or approval of
pearss Later, when rapport has been established within the classroom, and a
certain ease is felt, one can read’ andl"rwdlscuss one's stories, and hence
venture into oral expression as well._f when a student has
achieved a piece that surpasses shame and Ynduces ' ‘pride, he or she is
motivated to improve the storys correcting errors in spelling, grammar,
punctuation, and stylistics, thereby entering a level of English expression
rarely achieved 1nside or outside the formal olassroom situation.

-From- the student’s point of view, creative wr1ting, then, has chree i
advantages: (1) it allows extended self-expressions (2) it encourages self-.
development (that is," having expressed oneself, one gan re-write the story
~re-arranging the ideasin such a way that.:it will have~ impact on the reader),~
“and (3) it reduces (although it may not totally eliminate) the»emharrassmegg
felt in having to. ‘express oneself orally.. .In this regard, we must emphasize:
how often we have observed some of the shiest students producing some: .of . the:
longest and loveliest pieoes of 11terature in the local variety of Englishe

: From the teacher s point of v1ew, eatiVe wrlting allows the analysis
of two important pedagogical points 3 the student 's command of - English and,
also the logal’ varlety of Englishs The latter .assists the teacher in. setting
the limits for what 4s accepted and tolerable, and what is not aaceptable .
‘and ‘must be taught in subsequent :lessons. For- example, in Aboriglnal English
a four-member paradigm of English verbs is reduced to a two-member set (as

in Table 1). This leads to local English expressions such as e done it",

TABIE 1, REDUCTION OF ENGLISH VERB PARADIGHS IN AUSTRALIAN ABORIGINAL ENGLISH

present - . . G o e N
base do. see 1 sing

”\ oo RN . S
§ o — I does R L sees , @A sings
E%g;g%%ﬁa “ does | sees singsj

\) ~ A !
past | did ? done saw | seen sang }
perfective done / seen=I . . sung |

sung

7-“/;_f

_"“They sings it in’ churoh évery Sunday'', "I séen- the bones 1yino in the bush"°
“grammar, incidentally, found in the speech of- both rural white and black.
'_Australians. The teacher has two cholces) to:accept: this as a-loeal variety
of English, or to reject it and intensively drill the- standard grammar. involved
in such phrases. Ve would maintain, however,. thatzeven if rejected, such usage
adds local colour to storiess and need not always: be EOrrected and edited. out.
“In brief, for the teacher creative writing is both a tool for teaching and
for learning (or analysing) vernacular English, and further for assessing
1ndividaa1 student's oompetence at English expression.

’2; WAV AND MEANS OF T”ACHING CREATIVE ”RITING :

Agaln, let us_allay the fears that :one must be a creative writer in.
order to teach the subJeot area. Obviously, emulation is an asset to any
teacher, but the motivation can be achieved by the selection of stlmulating
topics and by the presentation of good material from other authors, particu-
larly the puplls peerse : :



..... . A typlcal lesson runs the gamut of topics outlined in Table 2. Further-
more s -certain points have to be made within g creative writing unit, and
these a best taught in lectures (or their equivalents) at random intervals

: s as reievéﬁt topics arfee. These include:

he sing the right word (uee ef synonyms or antonymsy turns cf phrase,
language -devicess metaphors, idioms; etce)s -

2y putting emoﬁion into What 1s said (gaining the desired mood or reaction
from the reader)y

(3) filling in details (leaving no questlons unanswered about WHG, WHAT, way,
WHERE , WHEN, HOW--unless this is part of the author's design and style)s

(4 writing for a spdeific’audichce’ (keeping the" 1anguage level, choice of
vocabulary, and story-length within the grasp of the expected readers)s hv“

(5)- discinguishing between PLOT (what ; the sbory is about) and STYLE (how the
story is told). including features of re—ordering chronology; facts, and/or
-details; : :

ﬂ;(6) emphasizing the importance of LENGTH v§ BREVITY for effect in various”
' story contexts.

TAELE 2. STANDARD IESSCN PLAN FOR CREATIVE. warrmc;

11 Introduction of the’ topic 1ecture/discussion, ﬁelpful hints, related s
| . ereas emcountered in English lessons or other subjects. ~ 7P

2. Motivationst experience chart, p1cture, sample storys discuss1on.
'3, Production: students write the ‘storys

4, Assessment: teacher corrects the stories (paying attention to details
- of plot and style, vernacular usage, basic impact; note that grading

. . should not overly rely on correctxon of spelling, punctuation, or .
grammar. . P

PR

_59;,Feed~backe teacher may read some of the better pieces in order to
encourage those showing genuine sparks of creativity, but never to -
émbarrass either the author or his/her peers.

6. Self-development: students should be encouraged to re—wrlte pieces
they feel Or gan. be led ‘to feel deserve further attention. A

‘*‘One of the best devices for motiVating créative writing is the "experience
chart® (this was the term used in the Philipplnes in the late: sixtles).«
teacher, having introduced a topic, ‘writes down ‘words and phrasegs suggested '
by the students as r61ating to that ‘topics An example can be found’ in TabIe 3.

TABLE 3. SAMPIE CF EXPERIENCE CHART CN TCPIC "THE SUN"

‘star sunburn (Buropeans)  WITHCUT THE SUN: g

ball of fire darkeskic.(Grienkals) : . cold. ' =
gives light beautiful sanrise/sunsét no life (plants/animals)
is hot warms the world everjthing wou ld diek

dries clothes  makes rain dark(ness)




Note in particular the oontrast obtalned by dealing with theo
which yields even more horizons in creativity that is, if we ! +%
sun, what a dark, 1;fe1ess world. ;his would be Lexneptio ,lly ele@_uggﬁyg
classes, where the command of Engllsh is only marginal, such experienc oharés
allew the pupils to put?together stories with the basic ‘iddas- gtveﬁ,ane A
grammar supplled by a growing competende in tHat area. ~ Contrast soiie Of €
stories given in Appendix 1 based exclusively on.the Experience Chart in. ..
Téble 3. Note how some authors summarize the main points, and others do a, )
complete take~off on one toplc or another.

Going through a typlcal 1eeson sequénce ‘is reasonably straightforward
(as listed in Table 2), but.one. point needs particular .attention. If ereative
writlng is part of a broadern English currlculum, there may be a strong .
temptation to pay undue attention to errors in spelllng, punctuation, and
~ grammar, ‘and to grade a paper accordingly. This isa serious ‘mistakeld ¥t
overall effect could be to stifle any further attémpts tolventure inté’ £E
expression of one's ideas and fedlings. The rules and minus points applie in
phonetics, grammar, and spelling tests should be suspended for the time~being
within this mode of the programe This is not to say that the teacher shouldn't
correct mistakes in spelling and grammars we only wish to emphasize that the
grade for creative writing assignments should be based on the overall impact
and style of the story. Since the purpose is to get the pupils to express
themselves, they may feel intimidated or-shy to write words they may have
heard but .of which they have not yet mastered the spelling or grammar. For,
teachers who feel that this suggestion is unduly lax, ‘they can have the pupils
rewrite their stories, and then grade according to all the traditional scorlng
procedure8. In this ways; one ¢an introduce a ‘system of checks ‘and balances
and see that the léarning process has been total, and that all the rules have
been obeyed.

- ‘Table &4 outlines some of the topics that- have proven most uuccessful
-in our creative writing program. One or another of them has 1ed to absolutely
beautiful pieces of creative expressions :

One of the best signs of a creatlve story is that the reader gets "1ost";
momentarily suspended in time and place, unaware of the world about him,
completely absorbed in the action or mood of the narrative. Conversel?) the .
reader ‘¢an get "lost” in following details or charaecterss overly flowery
descriptions, or iHadéquate c¢ross references: this is the antithesis of*?
creative writing, and the trap for non-English speakers who are bound to the .
cultural and narrative styles of their native languages. Aborlglnal campflre
~.Stories are very, very repetitive, renaming. the key characters over angd. over

"again, with. 1ittle or no pronoun substitution or. synonyms. Such rspetlt;on
is lost.on,and often irritating to English readers, but not so_ judged by
Evaorlglnal readerss In our Philippine experience, we foLnd ‘students stlcflng
too closely to chronological events,; showing little or no imagination in
re-ordering events for impact, and this often makes for a boring story to
English readers. : . Lo )

1t would seem best to gulde students through the cultural barriers 1nto
good English narrative styles, especially where this does no harm to the
author's purpose and plan. Pronoun substitution, while novel, does not
detract from a good Aberiginal story—~1n fact, the olarlty of gender
differences between "he” and “she” enhances the flow, once the orlglnal
confusion is mastereds’ o

Such guidance can lead to "overkill®, like the many instances we have
observed when students learn the thrill of describing a-good scene and do so
on almost every occasion thereafter (lovely sunsets in horror stories and the
details of a flower garden in one's autobiography)s. Hence, we consistently
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" TABLE' zm « succwsrrn Toucq wm‘ﬂm A CREATIVE vm'r_ma EROG%AM. o
M -.uq o

v;;}

;&g,.,

by folai Iﬁec 6~E paeéer
half, then in half again. dropplng “§4ik on’ the inside fold’ &long tha"
line, smearing, and then openimg up the paper completely and writing
one's "mterpretat;on" Jon the bottom. Cox -empty) half page.]

CHOOSING THE RIGHT WORD [ Contrast: "boulder : stone i rook ! pebble® '
% uritiing 2 ‘sentsnce with. each. - Also contrasty "steal toq;f 2 got; H
¥ if‘-’lpinch:aé Lf’logged" and write e seritenae mith eache} -1 -,

"ALL vmk! ARE BRGTHERS" [}Have you had an. experience that makes
“believethis?: - “T&11 us-about Hits - (See _exanples:in. Appendix.;3. )

"m BCY. AND THE DCG.‘,' LSome‘pgople onqe discoVered t.he i}ones of
. boy and a dog buried togethe ‘
about Ao

3 "G‘%CG/LIQUOR".z LThis is a véry emotive topic for mest ef us; si.ncer
‘zsee‘its *dama*gmg effect‘ What do you think about drré.nking ]

TRIR ,
1magmary ETipe..

“How'’ would you get ‘tiﬁére 1 SR
back? | e

What would' you "need to bnng with you"] &
85. S OTHEFTW [Tedl aistory. about: how: someone. steals. statne%:lfxingr and, what
> happens. ~Don 't forget to;ﬁ.ll in all ﬁetarils.] -ﬁ’

FAVCURITE SfeRy.n L ‘
h:.nk wou).d ma;;e good '

'ﬁ".""“ WETOGRAPHYH 'd‘r "AJTCBIGGRAPHY" S [nrﬁ:e about yourse’l:f ‘oF ‘your ‘Favourite
e pag:rsan: AL, c;ould be.a ﬁ;:iend,, your, father,, your mother, or a relative.]

{Descmbe A greaty:: detzail your: - fé;vouni»t s&eﬂé sunsety

"'%éaehi, mver ~“lake y-homes: bmfwhatever :Ez‘l}.vs “you m;tlie emotmx;am? .

‘-"Many other top‘i.@s ca;n be u sedfs
?:’f’i’p @r ¢

!K.v

oy

i L% B



“8t¥ive to reagh a happy medium--a blend and-meld-of-the-two-languages-and-the

‘two cultures, hopefiilly achieving an enrichméfit of ‘both. ~Note here the need

?ﬁﬁﬁffﬁﬁé“tﬁwtim@”t6“inniudé*ianguagewwordsﬂﬂmmwenrich»aﬂta%eMWhéehwhavewa93

 Gnown) English equivalents: these include discourse particles (indicating ,
- - @}A

| approval, surprise,, ét'def?’t slation (11 ’ﬁﬁ;eﬁy |

Lo s
DR P

'3, BACKGRCUND CF "CREATIVE WRITING" WITHIN S.A.L. CURRICULUM

, The School of Australian Linguistics trains ‘Australian Aboriginals and!
Islanders in English and vernasular Iiteracy wvork and in-linguistics. i Students

speak English as a second, third, or fourth language--yhich, until the .advent

' of bilingual education in 1973, was 2 mediui of instruction in the schoolsi |

| Entrants vary in ability at English; ranging from fourth grade (primary)

| competence up to first-year high-school abiliti ‘Graduates of our eértificate

. coursés, are ‘employéd as literacy workers or -languagé assistants and:produge

materials-in théir.own languages fotr use within-the Bilingual Program.in their

 schools. . Students attend four eight-week long sessions over 2 one-year period,

" and can then obtain:a Certificate.in Litéracy Works Each eight-week session

| bas three hours of English as a Second’ Lafiguage and two hours of LingUistic

| Readings (exposure to articles that touch on linguistic or language-related

. topics)#the remainder of the hoursrarve filled with! lectures in;linguistics |

+

§ (phonology's’ gramiiar; Semantics,” language and culture)-and:vernacular- literacy
| (reading and writing one's own language, producing materials for a bilingual

| programs- including areas such as trapslation, artwork, grading of materials,
| lettering, layout, design, and the operation of printing machinery):’ ° %

fwo units 4h Creative Writing:are offered, atithe thizd andrfeurth level
(or eight-week session) respeectively: and odoupy only: two’ heurs. per;week--
that isy, a tetal of 16 contact hours per session. Although put relatively .

late in our English program, the units have been request d by ‘communities’ arid

by the Northern Territory Department of Bducation in ‘isclation for Dbrief

on-site courses. Heedless toi'say,: they have been pcpular3fﬁﬂ@fhﬁﬂ?ﬁrﬁsulﬁﬁé
«dn. a lot of litersture in hoth Aborjginal English and, in vernacular languages.

\\\\\\

; Hence, these units while only a small part of an on gbihg English and|

%’VéfﬁééuiafﬁIité@%ﬁykprbgrams have ‘generated: a -good; deal of interestrand . ¢f

g enthusiasn outside of the Schooly and have led to several productive ends. |

| The stories written over the past five years have taught us a good deal about

' Mustralian Aboriginal English, which has in turn given much input’to our i

| English program (ESL units)--we dre cléarer on what areas of ‘English’'grammar

| “afid Vocabuldry néed particular attentions:-and which appear to-have been ...’
sufficiently masterads " Furthermore s ‘even ‘when a-unitiis taught with attention
to an Aboriginal or Island language, translations into English (which invariably

“are  pibIished with the stories) teach us-about- the-problems..of .styles. gentes

and readability confronted between the two cultures and languages (for example,

the repetitive and gonjunction-~filled style of oral traditions vs the concise

and flowing style of written language). Several of these problems come to

light if we examine the example stories presented in the Appendices to this

papers [As just one case in point perpetually re-ogeurring in stories is the

over-reliance on the conjunctions "and", “but®, “then'", and an almost total

unawareness of “however", "although", and “therefore".]
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©4 T trust’ that! by how: sone df the’ eithusiasth whichi ve feel for credtive '

CAdig hes tabbed off on’ Jou to 3t lewst ‘sohe degrees: Need werreitevate .

theél poihts mhde’ v Sebtiion /1 of thi s baper?i Ner sincerely and vespébtfully |
Tecommend to you the incorporation of creative:wiiting into yourEnglisheri i1
program if it is already not ensconced there--even at the elementary level -

(where éxperiénce charts can Be of great assistance in supplying the main
Iihésfdf%%-§ﬁ6¥y?énd“éﬁiraliké”imagihétion*éan>bé*létﬂfreé once. again).-

7 o

. As Asiané, we~-and I say this advisedly and inclusiVelyvsince my heart

 and my fbétt?gi‘-fﬁh?k:ff'fa%@if—Fiilipiﬁé;--ffé"eIi-ifﬁéetff? to ‘exprdss ourselves quietly and

p—

‘evaluate theilocdl variety: of English By  an examination’ of the. end: resultse:

privatel

yet we-enjo¥ thé preise earned for having done so in .a creative . .
mannersis -

‘Firthermote). we shiall be/dn @ much bebteviposition’ to assess: and

Aid should we''bie' 5o fortihate as tiol find: avénues’ of publivation foriour ¢ .

students’ vorky e may eventually beable to profulgite out own variety of:

Englistito sish an Extent that it .can.stand on its owh as ‘a vehicle for: ...
literature and evedtivityy - This will'gain For us the vewognition of ‘the |

spark, the genius, the vitality, and the wit of our pe

ople, our cultures,
and our ways. : Tanm v gy e

ot

P .
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APPENDIX 1., SAMPLE STCRIES ON "THE SUN" (of# Experience Chart-in Table: 3)., .

(A) iThe:sun is round-like:a ball with very 'strong heat.. lt.gives .life to
many things on the earth.- It dries our clothess glves us sunburn and bliskers.
If we don't have the; sunyfeVerythingrwillfie@k*saﬁ anﬁ¢darkmiw¥t& no+lovely:
things: around use >!,tha ﬁateé} faee o ; : » oy

[rosmg e e T LAY o + i
(B)Y: The sun give us: bright sunshlne light on he—wor1$~ The sub
hot and give very strong: heat on the:world. - The sun pive.us about 1/2 worl&
a 1ight and sometlmes give another 1/2 a world a 11ght tooe Lq. Brett]

(C) Every mronmg around 6330 asie, wlretr the g’rey [ngi{sty a;ornzing ~is nearingw
its death, it unveils to reveal a new born day. An outer ting of colours,; .
floods the skies: in the:mountains to preseht.the sune.s It has-a ¥arning: .qon

effect to everything: it reaches. Birds,ianimalss people and plants: all: veaeh
out formthefsunz@wlt%paintSsthewwhoiewamldzinaacﬁ@&ﬁ@ﬁ;Ofxminuteswmhﬁ%%sQQ&\
long itvgives warmth: and light to. the whole univense we; are: 1Q- WArOUndﬂﬁéoﬂ

(D) The sun was setting - Just 51tt1ng there st111 R T
Waiting for someone, something to snatch it away
Like an eagle snatches chickens from their mother.
The colours of the sunset were soft like a rainbow [
Not bright colours -~
But black and grey, dull orange and red
Like a funeral on a hot summer day.
The sea was hazy, smoky
Meeting the beautiful sunset on the far away horizon
Cn the far, far horizon. [Harry Mati Yunupingﬁ]

(E) The sun makes flowers, tree and grass grow, and other things that are
on the earth., The sun gives light and life to everything because if there's
no light the things that are on earth wouldn't grow but will eventually die.
Everything would be dark. All things cannot live forever. The sun is
beautiful to look at during sunset and sunrise. People wake up from sleep
and go to works at night we go to sleep and rest for the next day. The sun
is many, many trillion miles away but we still feel how bot it is.
Christopher Japangardi PoulsonJ

(F) One rainy day, a lady was washing her clothes inside her laundry. As
she was washing her clothes, she was wondering where she would hang them.
There was a line inside her laundry so she hung some clothes on the inside
line. But there was still more washing to do. She was wondering where to
hang theses She couldn't use the outside line because it was raininge. She
wished very much for the sun to come out and brighten up the day so that she
could hang her clothes on the outside line. So she wished and wished. Then
suddenly she crossed her fingers and wished a third time. Then she looked up
and saw that the rain had stopped. She saw the rays of the suns She jumped
for joy! Then she took out her washing and hung them on the outside line for
the sun to dry them off. She was cold and shivering. She got herself a
rocking chair and put it out in the suns She 8at on the rocking chair and
rocked herself to sleep with the sun warming her, {Gwen Warmbirrirr}

PP Appendix 2



APPENDIX 2. WRITING FCR EMOTION. = ("The boy...") =

,,,,,,

., Was,. col@f@‘d 1}!“%&?3“ GEe D ghwpndngsl or T
I &ﬁé‘tg ﬁf§’§ﬁ@§;%én sudﬁhnly a aa’ ame bY &ﬁd

(C) The little boy 1ooked up and saw the plane disappear into‘the clouds,
, ‘wand_with tearwfillgd LyYes, he cried aloud,. Daddy, ‘please gome back.®

(D) The little boy walked in with a smile on his fagey’ followed by a mangy
f:old’oan with nits “an 1ice crawlxng over its hairless body.

k boy Stole some chocolates from the store, but they melted
in his pocket. Uovtred oy . ;

(F) The little boy went swlmming, but hls pants fell off, 50 hfa hid behind
5 <a%tree uﬁt£1~his frienGS«came to>he1p him. A '

The . 1 ,"a~ents wgre ‘both very sick” th tl ,
care of them unti ,they were. both weli again’ and they bpth’gave hlm
A big ouddle for heing sueh a helpful SONs- .

(H) ' The hungry little boy found a piece of dry bread and ate i.t. S ST

- (I) A 1itt1e ‘boy . in ragged ciothes stood on . the’ corner of the street. o
= Suddenly ‘he bent downy picked up a stone, .and threw it at a passing\car.
The.driver of the ear, stopped, but before he ‘eould say, anything, the .boy
had taken off, s;raight into_the arms of 2 ‘big burly policeman, who had
n 1ooking for a stolen car, whose drlyer was an escaped prisoner.
.. ¥hen the poliqoman saw the man and the ear, he recognised them 1mmed1ate1y
and quickly arrested the man, forgetting about the boy, who uent merrily
‘on his vaye. coL . e . .

(J) The little boy went into the bank and sold some money.‘ )
(K}AsThe fat, cheeky boy wet his pants when the teacher spanked him.o;

(L) The béy went “hoie with . a smlle on his‘face after seeing a olown‘who was
o wear1ng nothlng Lo TR : S .

'(M)i The 1itt1e boy raeed'home to be the first, only to flnd he could not ff

o reach the. door handle.. . . T

(N) ‘The: spoilediboy set fire to his baby brother 's bedfoom wﬁen his mother
"Qlet him play wi‘h matches. G . L o

©) :The orlpplqd!bo. went home 1n h;s wheel chaxr, but when a bull charged
at. h1m, he. Jumped,up and ran as fast as he could down the street. UL

(P) The boy had gone home through the woods, but he never Treturneds
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APPENDIX 3. STORY TOPIC: "ALL MEN ARE BROTHERS".,

(A) When I lost my husband, I had ‘orfiy*6nd Sons “‘He"s cailed VativYoes  We °
had only: one .-blankets -and it was .gettingvery: colds Oneday s the; ms’tssioneey
lady gave us blankets and a mosquito-net. I was very grateful to the. 1l

for her kindness. . [Dinah Garadji} :

(B) When I was-a 11tt1e ‘gl¥l &t ‘the apge Of seven yehrs old, T was playing out
in the: bush with a little axe., .I was chopping down a tree, when I cut o
myself. Blood was pourdng down from my lege.. Then:two men came running and
picked me ups and they took me to ‘their shelter. They bandageg my leg with

a piece of rag, and took me'in ‘their truck straight to the hos ftall

was treated by a nurses {Magdalen Kérinalua}

(C) I remember quite some years baek in Ad) idew This part1eu1ar day, I
went shopping with some friends in a great blg store called John Martinse The
big’ store was’ ‘situated on the main street. Everything seemed so awkward and
cramped ups ‘Not 1like the beautiful, open space of the Top End.A Anyway, my
friends all seemed so happy about shopping in John Martins. They were very
luckys they .knew Adelaide very well, As for mes:I was only new to.the citys

I tell you, it was very frlghtening- As we walked through the big glass doors,
I saw many people going up and down on- somethlng they called electric stairs.
‘My frlends had already gone onto one of those escalatorse Truly, T “froze with
fright, Along Game an elderly man with a very fatherly-llke face, smiling
broadly. He gdt me by the arm and walked me over to the éscalator still

~ frozen with frights I looked at his friendly face ‘and felt I just couldn't
“let hinm. .down. So I put ‘one of my feet on the moving eteps‘ I Just about had
a heart attack! Through the thoughtfulness of that elderly man, I can now
ride up and down those eleotrlc stairs. Rita Oates]

(D) The first time I ever had been away from home was the tlme I went for a
Honme tanagement Course in 1969 for three months. I left by Connair, across-
to Groote Eylandty -and then I waited iat -the ;airstrip.with my cousin and her:
husband. When the friendship plane was ready to take off,: I.wasn't really
sure¢ how to put on the seat belt, so the hostess did it up for me. I was very
upset and crying on the way to Darwin, THe hostess was so nlce to mey ‘she
gave me biscuits and drinks; and asked me if there was somgone to meet me in
Darwine I told her that I‘wasn't really sures So when we landed in Darwin)
she asked me to go along with her« I stayed with her until a:lady who was
sent to meet me asked me if I was the girl she was expectings‘and 1 satd “'yes®,
so she took me in her car and we went to the Training Centres To this days I
still remember the kindness of the hostess 1n my moment ' of sadness and
lonelinesss . {Didamain Uibo} ael : - s :
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APPENDIX 4+ STORY T@PIC! WPHE BOY AND THR DEGY, ¢ - 7 & ITAESD L8 NIgusol

(a) tong’ "agd’wWhai*Ehe 1afd7Was st#11 }*&“ing, tﬁére’“f%@ésﬁthisl parﬁiéﬁlan‘”?tribe
’ oa’ﬁéd ’Bﬁéﬁo.? EVEVLBUY Gded t® BWn°d %bé%’@% 15°¢he euston €6dayy LEvery s

chiid vas'givdn’a’ pii ?’wﬁic‘h he''grduté716ves 'One~day 4°boy ‘namada’ Djiggaandon

his* dog we’né huﬁtin g4 77 While on BHE® Way “Djig@‘a’s dog was blE by &l déad’ljrs has
snak Djigga riished ¢ "”his“aia Conlyitebé bit#én tod.¢ They béth aiwas i3
¥hen''the” boy %md’ nis dog’ were- ‘Féundy Diigss Had e arms” "ouna*‘his dog. *Th‘e'
old men of the’triba. kriéw how"fﬁuch h ovéd MahyL143° hié& g4180" they‘“ %uriéd
then both” togathe a? Wi’ ati & I
Nunggula R’ erts]

T (BY “Cheé upor a tiiné there* 1%éd~'a sman« ’b@y ‘wﬁe ’ﬁé& 4 big,a*b"léek ﬁbg. ~.sméy“*
both 1ived 1 S holiee: WER the 'boy '3 MOVAST ARATHLE tio Bistersi - Whenaveri:
* boy  wen ﬂu&‘t" play’ ‘with his frie?méi‘ %Ehe déé ii’seéi to foltiow himi G'ne!-"”
sa’id to hﬁs iﬁoth}ér,' T am*éo’i g

ﬁ‘a& wiftﬁ hm ‘was’ h’ls fa.shifng g1
hi*s fishing‘ ii‘i‘xes&’ «’whenfhé t“?i: “Ehb pl*"éce“whei*e hie 1 swa1 1y ai@His

s thetd’ were thedd £ré%h orécolile tracksi’’ They Wete ‘o big that! t:l"fé
boy” £a¥t Tike goifig Straipht! homei - Nonethaless) he had to'do his“fishj?{g to -
get some food for his mother. So he sat dowm and baited hi's 1ingi “Thd nest -
instant there was a big splash and the boy was dragged into the waters The dog,
seeing his master; bging eaten,by.this, enormous. greature,. just.dived-in: the, ., 7
water s, and. so, Was; eaten.by. the erogedile togs: As, the, sun, was, !sgg:,ti,ng,,,tgezm-
met;hqr; was. getting merried.. : She.sent. the, tvo. girls@a‘r»&e ereek, but: he, rwa}sn't

e: £@: be seens . They: ealled: and, .ealled. . By:the time th Aggi.x:ls goi: baek,
it;m&g already: darks > The. tyo dittle. girls; ran ‘;L_ ,their, mqt:;xerJa arms @5“1 a
vept: bitterly. . The mother gried, tog, for, she kney, that, something -had happened
to her ong -and only, boys . Tvo, mqn;lgssrlate{r, the. bones of thga cbqy g;:mw g;h@
vere found on the bank of the river. The people of the village 111

&
b

ad; Hhe, .
crocodile and burned it in a big fire. The bones of the boy and his dog Vere
buried together in their own back yard, where they once used to play.

[Leon Melpi]

.{Note. The original idea for this most successful story topic came from a
booklet by Isabel Taylor Escoda, CNCE UPON A HILLTCP (1968, Pamana Inc.,
Philippines),)
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sd i 9nger §1§§3§§£%i¥§§3a&%n:;ﬁﬁgjhiﬁﬁﬁé}’% £9REa ﬂgl?efaﬁéﬁ's“?a@gfwa%gé onds ¢y
and he bad twonyivess. The-hoys decided Lo.ge dovpsto theriver to.fish with. .
new speaxrs thebytheyohad mades,Then,theysroturned with.the.firgt, lot. of Hishi
and Bhey.oplleked fireyoods -Then;they  rubbed Lhe.twe. sticks;together until: .
they could getithe sparks:goings: Thep:they cogked. the,figh on the hot flaming
voede Ibey: went. for.a. segond time and:eaught more fishs;, Then they.gooke
them; agaln. . :Then, their; fapher, satd; bo them,. “Aren't you going. o give e,
some?7;: %.. So-he;degided Lo puB;them.into a,fishnet.and. throy. them ingo, the

river. Then he said to them, "My sons, I want you to get in this pet sp I.. .
ean try it out." They got inside, and he tied them into the net and carried
them, to. the river, and threw them in.;They.tried:to,get out, but; they,couldnlt s
they were drownimgs: ; Their mothers returaed: from hunting,. and;asked Moons ...
"Where areithe.boys’; Then they.started,looking im;the. direetion of.the river,
and'they suddenly. sow theitwo ghildren fleating. Theysregognised thes,.put, .
it wasiteo lates..Then they geturned to leon.and:started:to belt. himy. . Bug, .
- Moon; van; and: an; and. rans until e started to,f£loaf, in; the airy, Everytime, he.
went:;up: and ups he,said. tor th%él'y@u?ﬁil%@i@ #nd.pever. ri. '
yet,rise againe® »That ds vhy the moon.dies and,ris
v §@urrudupunby) oo g
20k sucdsw wdd a2pl b Y ; arf Lo reales n SRR T
ENot.” # THe Wifkhdid's & WaFER IR 4 Eoitinon’ kndni téle > ahd’ Teaves' cubl! aw
,» important’ sultursl’ pointy -’ The father $9aEey Béeaube the childrenb @i fots:
7 loffer”hifi“any FIsh Frind thiel Eitst’ 1o} nbioFront thed sbE6td 5ol they aid fivt"
“giVe hith whylS e¥oh Wpoh Whkifig. *Subh’urdutizad! ehilaren mirst: be! puhishedys
_as’they "dre” i tHY nebdt boetel " Thin 16 a0 t¥hhk Fation be al Storph origimelly |
Twritten in' Matrahigly nbte’ thy extenstve u¥e oF bhe wehiuhction et anieh
t¥thslates P Form’ “Ha T wbed s & Sehtehte broclause d ntrotueer 4w 1ol o
Q?ffé}}ve%iay npalito ot 2o sl ARSI e S8 nn bk Do
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