e method was orlglnallJ called "Programmed Rf
haﬁ was 1naccurate 31nce 1t 1s wrltlng,that 1

£ of 11torary gcnlus ' ‘
sxale 1. It is expected th't‘the
) word®  will hl@hlj motdvate th

‘ - It is a qur;e p

Hva d'to féwdywhat othora hﬂve pub doWn elthe:

Once each student has magtered the ertan and reaflng
of all the sounds of his own language, it is not expected
k) ch. wlll”gp-on a8 "cre tlve wrlters"_ln the tradition

However, ,
yfdlscover:,h_.

origlnaklf develope& for areas of the Phlllpplnes that were
~Boo poor to produce wnd/or pay for primers and books, :
Deachers were supplied with completec and explicit lesson -

: ;*Mans, down to the games to be played and illustrations ~
- mecessary, and students with an adequato sunply of sharﬂanod :
~pencils and lined paper. Primer productlon is much more :
prolific in the N.M., and such primers would enhance this

“kind of program ag secondary but important motivational :
material. However, teachers from arecas with only reoentljm~~
introduced bilingual programs need not despair of a lack of
the printed word. The success of the mothod in rural areas

- of the Philippines should give some reason for hope in the
Australian bush. '




g funetors (grammer words, like English the, this,

o s Kivic "Hfr 1uo vely: new method desxgned
5 ‘ad1ng, pronun01qt10n, and wrltlng 81mu1vf~
Ity op ates on the principle that the teaching o; reqllng
‘andav 1wg ig amalogous to computer programming: facts %re
presented in an orderly graded series, w1th the Slmplost
clements f:rgt further steps bulldlnr on the basic elements

"The Provr%mmea Method of Reeding” (as 1t was orlwlnqlly '
ecalled) was ﬂovoloped by educational psychologists Gurlng tho
later part of the 1950's at some of America's top univorsi-
ties, notably Harvard and Princeton. The particular -
,shoot of the method described here was developed by the. 1%te o
Dr. T, R. Anderson. of the University of California at Los ‘
Mgeles (UGLA) while working for the Ford Foundatlon aﬁ
_Phl]lpplne Normal College (PNC) in Mwnllw, .

o 1. The flrgt let ters Yaught are those that ar;““
to write, read, and foprocuce. DCponélﬂ« ‘on the ne
the orthogranhy developed for any given: language or dialect,
such letters are those mnde up of lanu and. c1rclos (L, o =
Py By & 1, a, t). S RS

= waover, tho overriding aim of oullulnﬂ up a lar
avncabulury of ‘meaningful words and sentences must be co
dered in order to determine the order in which leb
“baught.  Thus, the next letters taught are those m
to t,widlaloo or language, wllow1n@ the student to
'Slmple gentonces, questions, and exclamatlons. Th
de letters (or digraphs) that come up again and

these, those, there, they, their, them or “Who, what, whlch,
whon, whore, why) or Dasic vocabulary (ally tall, small,
walls 81t, hi¥, bif, 1it;. koep, sleep, Toop). cortain
1nmtance it may be necessa¥y for such letlers to take
preceﬂenoe over the "easy to write" lotters, such as.
eices or ‘quesbions- ooul& beé Formed sooner by ne
e easier letters, or (bg if the introduction of le
Csimilor in shcpe (P9 b, a) proves %o be,mn‘lnsunnq_
dmf¢1cvlty. ’ o

3. Once the stuﬁento have 2 command of questlons and L
statements and a fairly large vocabulary, the remaining lotnj'~
ters and symbols are taught, from the most to the least -
productive, In the case of digraphs it must be borne in
mmnﬂ that the 1na1v1dua1 letters forming the 1er%ph must
“be taught first (e.g., n then g, before “gg). N.B: In con-
~gidering a practical orthowranhy one does well “to choose
characters that individually have value in the spelling of
the language. - For exemple, in representing the lamino-
palatal stop it is not practical or useful to chovse the
Adigraph Ych' IE neither 'c!' mor 'h' are otherwise used in
the language, but 'tj' or *t4y' would be hetter choices if
cither '+' and 'j' or '4' and 'y' occur in the orthography.,
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o -‘“*Arf mhcfmethad does n@t requlro the pupll to read or
:creprodume anything he has not yet learnmed. In: this way ﬁhe
Cpupdl can read and write 81mple sentences composed of words
~made up of as few as seven letters (regardless of the lengﬁh«

of words in syllabics) o

v 5. THE METHOD REQUIRES THE PUPIL:
~t0o think GLO&LlVOly from the first day of class, to play
ani active role in the learning processs :
~to discriminate between the rcadlna writing, and pronumn-
~clation of words by the end of the sooond lessong
=to command. from seven to twelve crucial letbers (depcndlng
~on the language) by the end of the second week in order to
read, write, construet, pronounce, or take dlctatlon of
simple sentences composcd of those letters; e
~to learn the difference beﬁwacn and useé of small. and Caul
letters simultancouslys e
~to see the grammar and structure of his language in the.v,‘ SR
context of sentonces from the very beginning , rather thanx .

e wait for a command of the full alphabot

6., THE METHOD REQUIRES THE TEACHER: Sy
~%o act as a model and guide, a sourcc of r01nforcement butj;* 
with more active participation on the part of each stuﬂenﬁf s

-~ =%0 do less corrceting and grading since the pupils have
~their exercises to do and to correet by themsclves (the

~teacher only need £go around tho room durlng tostlnb tlno -
~to advise and to encourage); !
=50 produce 1ntercst1ng and cnlightening visual 11ds %nd/or =
pietures to gain the classts attention and intercst amd to
~enhance ‘the learnln process. -

T. IN GENERAL, we arc workinmg with actual road1ng—~
carcefully--—from tho vwery beginning; reading is reinforced
and motivated by writing the characters which adds im implean-
tmng such slills as discrimination, recognition, matching,
parisom, snd contrast. We €0 not cxpect tho childrom to
to read or Toproduce any letters or words which they

" ,haVe not becn)thoroudhly acoguainted with., (On occagion a

few simple gight words may be introduced which the students  ffn&
can: be traimed to react to (not necessarily read or wrlte).)"

The teacher should be aware that as the method progresses,  f"ri

after the first few lessons have been taken, the students hawve
built a large repertoirc of skills (such as drawing circles
and 11nes, eye movements from left to right, discrimination
of sizes and shapes, pronunciation correspondence to written
‘symbols, use of small and capital letters, vocabulary develop=-
ment at a rapid pace, and 80 ort), Hence, as cach new letter
~ is taught, the previous skills should be reviewed, incorpora~
ted as much as possible into the teaching of the new letter,
For cxampley drawing circles occurs with "o, T, d, p";
drawing lines with "1, T, i, k, t#, d"; drawing diagonal lines
with "A, y, ¥, N, I, K k" and so om. The teacher should V
~have a celear 1dea of the skills thet have been taught and are - -
being taught, and use the students' knowledge to build up upen.
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e We*st%rt Wluh Jetters but. lTON tho 11rst d%] we. also
with words, Syllnbles are nob umresgel or emnhas1zed
- although they are used to r01nrorco, review, or exercise.
,gIn a very short time we arrive at gimple sentences. The
\emph181s of this method is towards the more realistic and

~more complex structures of actual spcech. It has bheen found

exercises given frequently, and (d) individual wtteatlon

 represents. Obviously this is feagible with continucontis

~that students can: cope with this approach, and that it is

S wot difficult for them to kcep up. However, the teacher must:
~judge from the reaction of *the majority of the pupils if he
cor she is proceeding too fast or too slow. By all means a

~challenge should be presemteﬂ to the students; bub the

*challonﬂe should not be so great as to lead to (the tencher's

- ox the students?) frustratlon. Generally, it is found that
fivst graders arc capable of aceepting greater chnllonge than:
~is expected of them., With wlulto, however, accepbance of
e¢hallenge depends to a great degree upom thelr'10t1v1tlon.k

. Teachers can check resultp bys (a) deily roview, (b) visual
~alds and games to make the lessons intoresting, (e) dictatiom

dis trlbutod to each pupil at some time or other.

o Gontrary to pOpUlﬁr bollOI, a. student learms in Spltewggf-_
{hls mistakes, not from them. It ie mot the alm of this method .
0 corner a pupll into more and more Aifficult oltuntlons Vol el
kﬂuntll he finally makes a mistake. The program eannot be e
}wrltton.too eusy~»thouﬁh it cen be writtoen without challongc,~*“

~ Tho ideal situation: is that the clnos will score nlgh, not

. ~because tests or agsignments were obvious or easy, but bocamﬁe 5

they preuenteﬂ both intercst and challénge to the elass as a

“whole.  Above all,; the pupil must- grasp all the stages

- dntuitively. Rules are not to be given by the teacher as
~erutches for the learning process. Instead, the pupils
should be made to develop and sce tho rules anl to explain
them as a test of their learning and as an' alditional challenge

o stlnulate their interest. -

lFIVE THINGS TO CON IDER ABOUT THISMMETHQD

. 1. As mueh as pOSSlblO, sach eougo is to be t%ughﬂ on
“its own=—without a name--~in relation to the letter(s) it

(such as m, m, ny;, ng, w, y), and not so with stops (py
Ty, k), since one almost invariably pronounces a vowel of
some kind. Further, in a large number of Australion. lan<~
guages, some sounds ecan occur in: only certain pwrt of the
word (much lilke English mg and h) and would sound guite
strange if uttered in iso atlon or drilled in unrealistic
syllables. Nonetheless, the prineciple of sound-symbol -
correspon’ence should be followed as closely as possible.
One method utilized in the Philippines was to practice a
gound "silently™ (all partg of the mouth in position for
pronuncintion while concentrating on the shape of the letter
or digraph)-—-ond then to identify the sound and symbol in
syllables and words presented by the Teacher or suggested by

the stulents.




g ’,’ fll ‘111‘!‘?11“-.[31"111(3 .

For exnmple, 1f somoonc suggest

_”m" and "w" have not yet been taug hﬁ,'the Foneh
' w -

In this way, transfer to sowbence writing am well
. as proper nomes. caw be made very soon in the progrom. In

" om the board mnd let tho Dupww.i   1?giﬂ 5?

L 4 Rclniorce both Caplﬂal and smoll letbers 31mulﬁq»f* 5
cgneously.,

-~ the beglnnlng lessons, always drill three p0331ble 3p0111n‘:‘H

<. g. "llpa, LIPA, Llpa"




‘;unW1@e.

 the gtudents are requirel to write first what they will

' lanJ given language, While some of tho prineiples have b,ﬁ

Vﬁuvllze the motlod for 3 Joursolf ﬂna your :
‘meﬂﬁher h”arbls_or her ownvmotho&kmmi

complete et on.plmns are not qV%llﬂblO, \Lthough a sqaple
Lesson plan will he presonted below. Honec, the biggost

~ fosk will be to determine HE programmed literney is ‘
 prwct1eeab1e in: your arca and for your lﬂnwuﬁne, and, if

o, uevoloplng o complete "program®™, o

IS PROGRAMMED. LITERACY. POSSIBLE TN MY AREAT

: O I% shoula be stres seﬂ that if o 11tor°cy program is
‘working in your area, no motter whot method is used, o ; ,
Cswitel to any: other method is unnmeossqry and poﬂcntlally S

"uoconﬂly, while this M@thoa worked verytwoll i the S
og, some languagoes Hﬁy not bo "suited™ for it in
_ ,Austr a.  Por example, duc to long and complex sentene
i structures inm languages such as Tiwi and Yonuwa, it is- |
~that Programmed Litera acy connot be effccetively used since

;kv(ﬂ owe these observ tlons to Maric Godfrey and Jemn Klrt

mhlrdly it is no cosy tosk to « cvelop a "proorﬂm"fyﬁ

‘discussed here (p. 2), it will take o sound linguistic «Mg ff »yf §

 ,”,undcrstmnﬂ1ng of the longunge to detcrmine the order of -
~the letters taughtt, =nd w’fluonu cormaond of the lwnwusge”,‘

o to moke the progrom operational. Tentotive and/ox o
experinental progroms might be tested and modified basged

~:f%onju1mp11&1ty, effectiveness, and student reaction. The
- role of the ABoriginol teachers and teaching assistonts

‘._¢VAATYPIQAL LESSON PLAN FOR EACH. LETTER

in: the development ond teaching of such o program is scen
as erucial, -

';ew of prevaous natorlnl (lot&ers, Syll”bl@d, words;f ‘;ﬂfff{

80 “V~~~y- 1f pOSSlble, otherwmse reao 119tlc syl :7
© 3. Introduction of the READING OF THE LETTER: small, ¢
‘and recognition exer01se, finding the letter omywhere 1n“t o
room—-—ow. e¢harts, in books, cte. 1
4, SYLLABLE PRACTICE: sound/lbttor in all pOSSlblG p031tloas
~ hefore and after vowel, boginning and ondlng three~letter
syllobles. (However, note L, on p. 4.)

5, VOGABULARY DEVELOPMENT (8u12 words introduced wmth
visual nids for motivotion).

&, WRITING PRACTICHE: smoll and capital letters, syllablos,
words, sonbtences,

T. GAME, (Suggestod gomes arc appended to this paper. )

8. DIGTATION, (Ora1~¢uril~gr“phlc)

9. CHECK UP: Reading and writing of words and sentences.

10, CREATIVE FREE EXPRESSION., The chilidren are asked tio
give words or sentences thot econtoin the new letter, but
which they have never yeb read or written for themselves.
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fEXAMPLES

'Bﬂlloon'

Bola rn. 'ThlS
}Bbla iﬁo.'This
Naro ron?, Hil
Hil, Thg Tolo

na
CHLL

‘rR
. ?,

mq——mo— .

. uf’
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’?G Ef(vQWG1)

o«

frl~
awlve)

7fp P |
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- (ﬁlotﬂwl sﬁoP)

Akl "Hil, Dag 1010 'granﬂfather'

, jAkl th, Tog bola ‘bullet!,
: Tolo 'long knlfe', oiNevil :
Bili 'price; to buy®, ilo 'owphom! (VOCABULARY: DEVELOP ENT)

is o Bnll.

g is a ball.!

is o ball,
Aago ina?,
ako.

a &
BB
iT
™ g ‘
e ?‘ ‘, ,  ‘ ? ‘
gm an.

BT
' ufo
g6
g NG
55

nl

hmlo 'hall'

'I.mm grondfnther, !

o O‘
R

v
h H
aD
r R

n M 

o B B H

- (glothﬂl sﬁop)

lola 'grmnanother'
abo tas hes'

duck' 1ibo 'l

! Bola ra? 'Is this o
Bola ini? 'Is this 1
' Bola Bo ito? 'Is this o

Mog Ao 1ﬂo°'What is thotet

(SENTENCES:).




her erasc woxrd ‘o
e word: erased., .
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TENTATIVE VERSION FOR NANGIKURUFURR (Daly River Longungo)

UITLD: ONE: (towards full words nnd simplc sentences)

L.
2,

3.
4.
5.
6.
T
8.

9.
10.

UNIT
1.

12,

13'
14.

15.
UNIT
16
17
18,
19.
20,

2k,
22,

I .
i0X 1113 *21ily*t (from English), LILE, Lili (nane)
SYLLABLES: 1i, i1, ili, ilil, ILI; ILIL, LI, IL
B B il Yaxe', Bili 'Billy, Billy (can)®; Bili, BIBI
w U bubu 'sleepy', bulbul 'to cook! ‘
a A aba ‘younger sister/brother?
da D ai fery', dabo tarmt, ’
e B dede 'country, placet, debi 'thigh', bude 'nest!
w W wu 'sky, cloud'!, wa 'paperbark'!, lawa 'danper?,
wewe 'vonit', wuwu flogt '
oW data 'shoulderm', webi 'smoll', aweti 'bird!
. Wuwu weti. 'The dog is small,!
Bi weti. ‘'The axe is snall.!
™0 (vocobulary development, questions and onswers)
k K ki targument', buliki ‘eow', wakwok 'erow',
wulwuk 'owl', kalla ‘mother', kide 'where?*
7 Kide wuwu? 'Wherc's the dog?!
Kide bi? ‘'Where is the axe®!
mw W nelen: ‘roadt, diwim 'moont, towon 'smoke!
kene ‘who?', -nide 'in, ab, om', wuni 'there!'
Kide pi? Wuni.  TWhere's the axe? Over therco.'
p F pi. 'to comb', depi 'Head', pap 'to climb', pat

'get up, wake', patpat “grasshopper', peke
'Yobaceco!, pul 'to wash'!, putput ‘pregnont woman!'

m M muk 'sore, cut', mamak 'goodbye!, nonoma 'song',
nen ‘he, she', -nimbi 'from', minmi 'no’

THREE. {igraphs, inportont function words, & vocabulary)

v X yu 'yves', yowul 'speor', yedi 'mans'husbana',

miyi 'food, tucker', yeyi tother(s)', yibu 'good!,
darauy 'eye', wokoay 'finished!', nimuy ‘long yam!

1wﬂm';mhgi'wm(mﬁhldwﬁ}ﬂmw,a&my'%m&ﬂ
odiny 'leech'!, nyekin Texcrcta!' .

; frvi I $ieg . 354 i der to!
i ¥ goyi 'IT, Hoyin 'she'!, gini 'for, in ordier to
degeni 'body', aridi 'worm', ayini. 'meat flesh!
r R kuri ‘woater', agori 'fish scale, turtlec shell!,
amire 'woater snake', negiri ‘fingernnil!
rr RR  werrim 'they', wurr ‘grass', nirri 'sun!,
furrp temu', kuderri 'hillobong!, wirrike 'they-2!
y arola fskin), Jimije (skin), abojnirri 'pigeont

HF WE i1l 'milk, dreast', tjul 'to roostt, aguld 'devilt,
tintit o light Fire', —tje (past time mnrkoer)
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TENTATIVE VERSION FOR NANGIKURUNURR (continued)

UNIT FOUR (building vocabuloary mnd scntonces, creative writing)

23. £ ® fepi t'stone', firei 'dream', fnlmi. 'womaon'!,
£i 'string', afu-'whip~snnke' defirr ’foot‘,
fufu. "Lightt, alfukorri 'brolga', yifc 'vonder!

24, g @ agodirr tgrecn ant?, dege 'stomach', kagu 'meat!t,
t'avnni 'whatQ', ;agwrrl Ytwot , naﬁurr ’vou (pl)'
nngarr1.'you~ gegure 'we-oll (excl)t,
pogarri 'we-2 (exclj

Terfgu. '1onv', kaggi 'high', fhugl ‘story',
yvingini 'row', yerigli 'fire! :
25, s 8§ wesi'twhite clay', asinminmin 'little bot!,
owisamuy ‘white erame', dagiinfisul 'sunrise!
26, 8y SY  syiggi 'sour, bitter', syuggun. 'grey-hoired!?,
wusye 'hair (of ho,d)' degyi 'nosel,
nisya 'passionfrult' plSJaglgi thawk"
27, Yy LY.  Adelyek ‘womon with mony children!

28, th TH. thotmo "upright, straightt, gotho 'fathex?,
thathalakgini Yaoft!

This progromme is meont for o pilot project in the Daly
River Mission. It is subject to chonge and revision,
and im no way should be considered Oeilnltlvc. It ise

o revised version of o tentative progrom first drown

up in carly June 1976.



